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Presenter Notes
Presentation Notes
To be able to thrive in the workforce of the future, young people will need the capacity to transfer skills over multiple careers and continue to learn over a lifetime. 
 will also need to be able to adapt and persist in less secure and more complex work settings, and to create value in a technology-rich environment.  This means education needs to equip young people with foundational skills and knowledge that become the building blocks for future learning. It also means certain skills and capabilities – such as flexibility, creativity, resilience, communication and collaboration – are becoming increasingly valuable. Yet in traditional schooling these capabilities are not always prioritised or explicitly cultivated. The demands of teaching content and preparing students to perform well at assessment tasks often override the development of these broader capabilities or ‘enterprise skills’. 
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AUSTRALIAN CONTEXT:
The Department of Jobs and Small Business forecasts 96% of the 1.1M new jobs projected to be added to the Australian labour market by 2021 will require skills produced in the HE and VET systems. 

2012 saw removal of caps to uni places with a demand driven system. Unis have seen significant growth, and have become more diverse and equitable. Commencing HE student numbers rose 50% in the decade from 2006-2017 (which inc. 50% increase in low SES, currently comprising ~16% of UG students).  In 2017 the caps are back on….
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The ATAR was designed to facilitate transparent and efficient selection to limited places in higher education. But taken on a life of its own…�National ranking allows students and institutes to find each other. It is a relatively good predictor of success, retention & completion of HE (close to linear relation with completion)

Direct applicants (mostly non-Y12) have nearly doubled between 2009-2017 [while TAC (tertiary admissions centre) entries grew by 17% over same period]

Of the 60% non-ATAR/non-Y12 admissions, these includes: non-ATAR Y12 grades; previous HE or VET study; prof quals; mature/equity pathways
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OUR SYTEMS ARE ON THE MARCH as TONY SUGGESTED (and ranges of admissions as discussed by Dirk)�
Most student apply through TAC = tertiary admissions centre – but can also apply direct�
Aptitude tests:
In 2017 69% of UG offers in health and education were non-ATAR/Year 12 and 78% of nursing was non-ATAR/Year 12.

Prep-courses:
Sub-bachelor: provide more supportive environment, bridging gap bw school and more independent uni study

Personal statement  tells of Sense of purpose… passion areas

Alternative entry programs:�Swinburne ATEP…��Big Picture Australia� research shows we learn best when personally motivated
focus on engaged, independent learners 
 empasis on relevance and real-world learning
 network of peers, advisors (teachers), mentors (industry), and family
combine academic work with real-world internships
 use head, heart and hands to explore the world and plan their own pathways to future employment, study or enterprise. 

Dual sector:
- Higher apprentices models with industry in VET
- Pathways BOTH WAYS between VE and HE

US universities typically provide opportunities for students to include information about their extracurricular activities to demonstrate their readiness for university. This may include evidence of leadership, service, work experience, motivation and personal experience.


STAT (Special Tertiary Admissions Test) � multi-choice + written English test� aptitude test: evaluates verbal and quantitative reasoning� specific curriculm knowledge not required
 faster than undertaking foundation/bridging course
 May be suitable for:
mature-age applicants
International students (Y12 outside Australia)
students with low ATAR
courses which consider STAT scores
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Despite advantages (transparency, cost-effective and centralized), the ATAR has some considerable limitations as a selection tool. 

Educational outcomes: want students to become successful learners, confident and creative individuals, and active and informed citizens. Need opportunities for deep learning, project-based learning, and opportunities to apply learning to real-life contexts  ATAR system is heavily focussed on assessment
 
Equity: low SES students generally receive lower ATAR than higher SES students of the same ability  ATAR “bonus points” schemes [generally up to 10 pts] recognise disadvantage or high level performance in certain areas – factors that affect academic potential

Stress: ATAR negatively affects the mental health of Year 11 and 12 students, with increasing incidents of stress, anxiety, depression and academic disengagement… (Unscored Y12 might help here; no exam, just SAT/UNSAT; cultivating genuine interest in subjects; allows time to focus on interests outside of school – about 5% of Vic students do this)

Pathway choices: view high ATAR course as “quality”; don’t want to “waste” ATAR on low cut-off courses; assume their ATAR and course cutoff indicate a good “fit”�
ATAR needs to measure and mark school achievement, filter and sort applicants into appropriate pathways, and facilitate equity of access and equality of educational opportunity. 
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SUMMARY:�The ATAR system conflicts with consensus on education policy, that education should:
- Develop the foundation skills and broader capabilities required to succeed in a changing world
- Support effective transitions from school to post-school life
- Enable more school leavers to participate in tertiary study or training
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